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Abstract: Drawing on Hattie and Timperley’s (2007) feedback theory and sociocultural theory (SCT), this study proposes 

an integrated feedback model tailored for English writing instruction in vocational colleges. This model incorporates 

teacher feedback, peer feedback, and automated writing evaluation, emphasizing the progressive nature of feedback levels 

and learners’ cognitive development through social interaction. The study explores the roles of different feedback types at 

the task level, process level, self-regulation level and self-level, and introduces an optimization strategy based on the 

principle of scaffolding fading and internalization. The proposed model aims to enhance students’ meta-cognitive 

awareness and foster their long-term writing development. Finally, the paper analyzes the model’s applicability and future 

directions for improvement, providing both theoretical and practical insights for English writing instruction in vocational 

education. 
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fading.  

 

1. INTRODUCTION 
 

1.1 Research Background 

 

In English writing instruction at vocational colleges, feedback plays a crucial role in improving students’ writing 

proficiency (Wu, 2020). Traditional teacher feedback, while authoritative, is often limited by the heavy grading 

workload, resulting in delays that hinder students from making timely revisions and improvements (Thirakunkovit 

& Chamcharatsri, 2019). With advancements in educational technology, peer feedback and AWE feedback have 

been gradually introduced into writing classrooms, offering students diverse perspectives on their writing (Luo & 

Liu, 2017). However, relying solely on a single feedback source remains problematic. For instance, peer feedback 

may lack expertise, while AWE feedback tends to focus on linguistic and structural aspects while overlooking 

content and logical coherence. Therefore, optimizing an integrated feedback model that effectively enhances 

students' writing skills has become a pressing research issue (Tian & Zhou, 2020). 

 

1.2 Research Objectives 

 

This study aims to construct an Integrated Feedback Model suitable for English writing instruction in vocational 

colleges. The research theoretically explores how to optimize the integration of teacher feedback, peer feedback, 

and Automated writing Evaluation (AWE) feedback to improve students’ writing quality. Based on existing 

feedback theories, this paper analyzes the mechanisms of different feedback types and proposes a new feedback 

model to address the limitations of current approaches. 

 

1.3 Research Questions 

 

This study investigates the following key questions: 

 

1) How can a more effective integrated feedback model be developed to meet the needs of English writing 

instruction in vocational colleges? 

 

2) How can this model optimize the integration of different feedback types to enhance students’ writing 

proficiency? 

 

1.4 Research Methodology 

 

This study adopts a theoretical exploration and model construction approach, drawing on sociocultural theory 
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(Vygotsky, 1978), Hattie’s feedback model (Hattie & Timperley, 2007), and relevant empirical research to 

develop a new integrated feedback model. Logical reasoning is applied to evaluate the model’s feasibility in 

vocational college English writing instruction, focusing on feedback effectiveness and students’ acceptance of 

feedback. 

 

1.5 Research Significance 

 

The theoretical significance of this study lies in deepening the understanding of integrated feedback mechanisms 

and offering new insights into feedback strategies for English writing instruction in vocational colleges. The 

practical significance is to provide theoretical guidance for vocational college educators, helping them integrate 

teacher, peer, and AWE feedback more effectively to enhance students’ writing abilities and improve feedback 

application in teaching practices. 

 

2. LITERATURE REVIEW 
 

2.1 The Role of Feedback in Writing Instruction 

 

The core role of feedback in writing instruction is to facilitate learners' revision, reflection, and improvement (Han 

& Hyland, 2015). Effective feedback not only helps students identify deficiencies in language and content but also 

guides them in adjusting their writing strategies, thereby enhancing overall writing proficiency (Mandouit & 

Hattie, 2023). Research has shown that feedback has a profound impact on students' writing quality, particularly in 

areas such as text structure, argumentation logic, and linguistic accuracy (Ajabshir & Ebadi, 2023; Noroozi et al., 

2018). 

 

In writing instruction, feedback can be categorized based on presentation, and focus, with different types of 

feedback influencing students’ writing acquisition in various ways. Regarding presentation, feedback can be 

categorized into explicit and implicit feedback, direct and indirect feedback. Explicit feedback directly points out 

errors and provides corrective suggestions or rule explanations, making it particularly beneficial for 

low-proficiency learners (Suzuki et al., 2019). Implicit feedback, on the other hand, guides students to discover 

errors through repetition, hints, or questioning, making it more suitable for advanced learners. Moreover, direct 

feedback, in which teachers or reviewers directly mark errors and provide corrections, reduces cognitive load and 

improves revision efficiency (Mirzaii & Aliabadi, 2013). In contrast, indirect feedback, which only marks the 

location of errors without offering corrections, stimulates students' independent thinking and is more conducive to 

long-term writing skill development (Ng & Ishak, 2018). 

 

From the perspective of focus, feedback can be focused feedback or unfocused feedback. Focused feedback targets 

specific types of errors, enhancing learners' attention and mastery of particular language rules, making it suitable 

for targeted teaching goals (Sheen, 2007). In contrast, unfocused feedback addresses various errors in writing. 

While it can improve overall writing quality, it may also increase students' cognitive load and negatively affect 

learning outcomes (Negahi et al., 2022). 

 

2.2 Main Types of Feedback and Their Characteristics 

 

In writing instruction, different types of feedback have distinct characteristics, and their effectiveness largely 

depends on the provider. As the primary instructional guide, teachers play a crucial role in feedback, providing not 

only accurate language and content corrections but also adapting feedback strategies to individual student 

differences (Yu & Yang, 2021). 

 

2.2.1 Teacher Feedback 

 

Teacher feedback is the most common feedback method in writing instruction due to its professionalism and 

authority. Research indicates that teacher feedback significantly contributes to optimizing language accuracy, 

content depth, and logical structure (Yu & Yang, 2021). However, due to heavy teaching workloads, timely and 

personalized teacher feedback is often challenging, limiting its practical effectiveness (Tai et al., 2015). 

 

2.2.2 Peer Feedback 

 

Peer feedback emphasizes interaction among learners, allowing students to develop writing awareness and critical 
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thinking skills by reviewing others’ work (Thirakunkovit & Chamcharatsri, 2019). This feedback model not only 

compensates for the limitations of teacher feedback but also enhances students' writing autonomy and sense of 

responsibility (Lam, 2021). However, the effectiveness of peer feedback depends on the language proficiency of 

the reviewers and the clarity of evaluation criteria. Low-quality feedback may undermine its value. 

 

2.2.3 Automated Feedback 

 

With advancements in artificial intelligence, AWE feedback has become increasingly prevalent in writing 

instruction. Studies have shown that automated feedback systems can provide immediate correction suggestions, 

particularly in grammar, spelling, and syntactic structures (Fu et al., 2022). However, automated feedback is still 

limited in evaluating logical organization and content depth, making it difficult to fully replace human feedback 

(Liaqat et al., 2021). 

 

2.3 Feedback Mechanism from the Perspective of Sociocultural Theory (SCT) 

 

2.3.1 Vygotsky’s Zone of Proximal Development (ZPD) and Feedback 

 

Vygotsky’s Zone of Proximal Development (ZPD) theory (Vygotsky, 1978) suggests that learners can exceed their 

current cognitive abilities with external support (such as feedback), reaching higher developmental levels. Within 

this framework, different types of feedback play distinct roles within the ZPD. Teacher feedback serves as 

high-level guidance, pushing students toward the upper limits of their ZPD (Lantolf & Aljaafreh, 1995). Peer 

feedback facilitates collaborative learning, enabling learners to gradually approach the upper boundary of their 

ZPD through interactive communication (Bitchener & Storch, 2016). AWE feedback provides immediate, 

low-level language support, allowing students to acquire fundamental skills within their ZPD (Stevenson & 

Phakiti, 2019). The integration of different feedback types helps learners progressively develop their writing 

proficiency. 

 

2.3.2 Scaffolding Theory and Feedback Models 

 

Scaffolding Theory (Wood et al., 1976) highlights that learners can gradually develop autonomous learning 

abilities when provided with appropriate support. In the context of writing feedback, teachers, peers, and 

automated systems serve as different levels of scaffolding. 

 

Teacher feedback primarily provides high-level cognitive support, such as guidance on writing logic and 

argumentation strategies, helping students comprehend complex writing techniques. Peer feedback functions as 

mid-level support, fostering students’ self-revision abilities through interactive collaboration. Automated feedback 

offers low-level support, delivering instant corrections for linguistic accuracy, helping students reinforce basic 

writing skills. These different layers of feedback form a dynamic support system, ensuring that students receive 

appropriate guidance at different learning stages, thereby enhancing their writing abilities. 

 

2.3.3 Interactive Learning and Feedback Exchanges 

 

Sociocultural Theory (SCT) emphasizes that learning is a socially interactive process (Thorne & Lantolf, 2006), in 

which feedback plays a crucial role in facilitating cognitive processing and improving learning outcomes (Hyland 

& Hyland, 2019). In this context, peer feedback is particularly valuable, as it enhances learners’ critical thinking 

skills and fosters their ability to revise independently. Furthermore, teacher feedback provides deeper cognitive 

processing guidance, helping students understand and apply more advanced writing strategies (Biber et al., 2011). 

With technological advancements, AWE feedback has increasingly become part of interactive learning, offering 

students instant, data-driven, and personalized feedback, further enriching the learning experience (Waer, 2023). 

Within this interactive framework, the effective integration of multiple feedback sources can maximize the 

effectiveness of writing instruction. 

 

2.4 Hattie’s Feedback Model (Hattie & Timperley, 2007) and Feedback Level Analysis 

 

Hattie and Timperley (2007) proposed the feedback levels model, emphasizing that the effectiveness of feedback 

depends on the level it targets. The model consists of four levels: Task Level, Process Level, Self-regulation Level, 

and Self Level. These levels reflect the different roles of feedback in learners’ cognitive development. Among 

them, the first three levels can directly promote learning progress, whereas Self Level feedback is generally 
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considered ineffective due to its lack of actionable guidance. 

 

From the perspective of Sociocultural Theory (SCT), feedback is not merely an evaluation of learners' 

performance but a socially interactive process that facilitates cognitive development (Lantolf & Thorne, 2006). 

Writing proficiency does not develop in isolation but improves progressively through interactions with teachers, 

peers, and intelligent systems. Therefore, effective feedback should transition from lower-order feedback 

(focusing on surface-level errors) to higher-order feedback (promoting self-regulation) and provide scaffolding to 

help learners progress within their Zone of Proximal Development (ZPD) toward more advanced writing skills 

(Vygotsky, 1978). This progressive approach not only enhances feedback effectiveness but also ensures that 

learners can gradually internalize feedback strategies, making them an integral part of autonomous learning. 

 

2.4.1 Functions and Progression Mechanism of Feedback Levels 

 

Although Task Level feedback plays a crucial role in reducing writing errors, if feedback remains solely at this 

level, learners often struggle to develop holistic writing competence (Shute, 2008). In contrast, Process Level 

feedback helps learners focus on aspects such as writing logic, paragraph cohesion, and argument depth, thereby 

improving the overall coherence of their text (Hyland & Hyland, 2019). 

 
Feedback 

Level 
Main Function Typical Feedback Mode 

Function from the SCT Perspective 

(Internalization) 

Task 
Level 

Feed-up 

Understand writing objectives and 

task requirements 

⚫ AWE Basic structure check 

⚫ Teacher direct feedback Assessment criteria, 
Task requirements 

⚫ Peer collaboration Brainstorming 

Scaffolding: External support within 

the ZPD at the stage of 

"Other-regulation" 

Process 
Level 

Feedback 
Focuses on writing logic, 

paragraph organization, argument 

structure, and improving textual 
coherence 

⚫ Teacher feedback Argument suggestions 

⚫ Peer feedback Multiple perspectives 

⚫ AWE feedback Structural adjustments 

Co-construction: Facilitates 

knowledge development within the 
ZPD through interactive 

communication, 

Self-regul
ation 

Level 

Feed forward 

Enhances students' ability for 

self-revision and meta-cognitive 
awareness 

⚫ Teacher feedback Reflective prompts 

⚫ Peer feedback Experience sharing 

Internalization: Flexibly apply 
feedback, transforming feedback 

into personal competence. 

Self 
Level 

Feed forward 

Focuses on writing confidence, 
motivation, emotional experience, 

and reducing writing anxiety 

⚫ Teacher feedback Encouragement 
⚫ Peer feedback Emotional support 

Appropriation: Internalize feedback, 

developing an autonomous writing 
identity and fostering long-term 

writing development 

 

Process-level feedback fosters greater interactivity. Research indicates that teacher feedback is more effective than 

AWE feedback in helping learners understand writing strategies, while peer feedback encourages 

multi-perspective thinking (Hoa & Lap, 2021). From the perspective of Sociocultural Theory (SCT), effective 

feedback is not just about teachers providing corrective suggestions; rather, it involves co-construction, where 

learners actively identify problems and generate solutions through interaction. 

 

For example, during peer feedback, learners must comprehend their peers' arguments, negotiate, adjust, and 

reconstruct writing strategies through discussion. This process itself serves as a cognitive development mechanism. 

Therefore, teachers can design structured peer feedback tasks, such as analyzing model essays or comparing 

different argumentative strategies, to encourage students to construct a more comprehensive writing cognition 

framework through interaction. This not only enhances the effectiveness of feedback but also promotes knowledge 

sharing and intellectual engagement, leading to deeper improvements in writing skills. 

 

However, the effectiveness of process-level feedback depends on whether learners can transform feedback into 

long-term writing strategies. This requires the intervention of self-regulation level feedback, which plays a crucial 

role in developing learners' metacognitive abilities, enabling them to monitor, evaluate, and adjust their writing 

strategies autonomously. 

 

In the SCT framework, learners do not passively receive feedback. Instead, they gradually internalize external 

information through social interaction (Lantolf & Thorne, 2006), ultimately achieving independent writing 

competence. 

 

When teachers or peers guide students to identify weaknesses in their argumentation logic and propose targeted 
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revisions, this external regulation gradually transforms into learners' internal self-regulation. Over time, students 

no longer rely on external feedback but instead develop their own evaluation criteria and proactively revise and 

refine their writing. This shift indicates that feedback is not merely an instructional tool but an intrinsic mechanism 

driving cognitive development (Nassaji & Swain, 2000) 

 

Hattie and Timperley (2007) argued that self-level feedback mainly involves general evaluations of learners' 

overall performance, such as "You are smart" or "You did well." They believe that such feedback lacks specificity 

and actionable guidance, making it ineffective in improving learners' writing skills. Instead, they emphasize 

task-level, process-level, and self-regulation-level feedback, which are more targeted and help learners refine their 

writing strategies. 

 

However, some researchers disagree with this perspective. For instance, Dweck (2006) suggests that self-level 

feedback plays a vital role in boosting learners' confidence and motivation, particularly in language learning, 

where positive self-recognition influences learner engagement. Additionally, Lipnevich and Smith (2009) found 

that in certain cases, moderate self-level feedback (e.g., encouraging comments) can enhance learners' motivation, 

especially in high-anxiety learning environments. 

 

Of course, ineffective self-level feedback fails to provide scaffolding, making it difficult for students to reach 

higher levels of competence. For example, a comment like "You're smart, and your writing is good." does not offer 

any concrete help for improvement. Effective self-level feedback, however, integrates elements of task, process, 

and self-regulation feedback, providing both emotional support and skill development. For instance, "Your 

argumentation logic in this essay is clearer than last time, showing that you are thinking about how to make your 

ideas more accessible to the reader." This type of feedback acknowledges specific progress while also boosting 

confidence. 

 

In the integrated feedback model, teacher, peer, and AWE feedback progressively focus on task, process, and 

self-regulation levels, guiding learners from external feedback dependency to independent revision. This forms a 

structured skill development path, where learners gradually transition from relying on external input to 

autonomously monitoring and adjusting their writing. 

 

This progressive framework not only enhances skill acquisition but also improves cognitive abilities while 

fostering learners' emotional engagement. 

 

2.4.2 Feedback Optimization Strategies: Scaffolding Fading and Multimodal Feedback 

 

From the perspective of SCT (sociocultural theory), feedback optimization should follow the principle of 

scaffolding fading. This principle emphasizes providing strong external support in the early stages of learning 

(such as detailed task-level feedback from teachers) and then gradually reducing intervention, allowing learners to 

independently apply feedback strategies. 

 

Automation and Optimization of Task-Level Feedback: AWE feedback is highly efficient in grammar and spelling 

detection, which can reduce teachers' workload on lower-level feedback, allowing them to focus on higher-level 

feedback (Ajabshir & Ebadi, 2023). 

 

Enhancing the Interactivity of Process-Level Feedback: Studies have shown that teacher feedback is more 

effective than AWE feedback in helping learners understand writing strategies, while peer feedback facilitates 

multi-perspective thinking (Tian & Zhou, 2020). Therefore, structured peer review tasks guided by teachers should 

be implemented to enhance the interactivity of process-level feedback. 

 

Long-Term Development of Self-Regulation Feedback: Teachers can use prompting questions such as "Does your 

argument have sufficient support?" or "Is your viewpoint clearly articulated?" to encourage students to engage in 

self-reflection, gradually improving their self-regulation abilities. 

 

Autonomous writing identity of Self-level feedback: feedback should reinforce learners’ writing identity by 

acknowledging their progress and encouraging self-reflection. Instead of vague praise, effective feedback 

highlights specific improvements, such as writing clarity or argument structure, helping students see themselves as 

evolving writers. Encouraging self-assessment, like asking “What do you think improved the most in this essay?”, 

fosters autonomy and motivation, making feedback a tool for long-term development rather than just evaluation. 
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2.5 Research Gaps 

 

2.5.1 Limitations of Hattie's Feedback Model 

 

Although Hattie's feedback levels model provides a clear framework for hierarchical writing feedback, it still has 

the following limitations, insufficient consideration of individual differences among feedback recipients. Different 

learners have varying abilities to receive and utilize feedback. Future research could explore personalized 

feedback strategies to better match students with different cognitive levels. Moreover, limited research on the 

adaptability of multimodal feedback is another aspect. With the advancement of AI technology, optimizing the 

integration of AWE feedback with teacher and peer feedback remains an area worth exploring. 

 

2.5.2 Limitations of Existing Feedback Models 

 

Although recent studies have attempted to integrate teacher, peer, and AWE feedback, existing integrated 

feedback models still have some shortcomings, some studies focus only on the combination of two feedback types 

without fully exploring the complementary role of all three (Demirel & Enginarlar, 2016; Zhang & Hyland, 2018). 

Some studies failed to establish a systematic feedback process, making it difficult for students to effectively utilize 

diverse feedback resources (Astrid et al., 2021). 

 

2.6 Research Innovations 

 

Building on existing feedback theories and research findings, this study proposes an Integrated Feedback Model, 

which incorporates teacher feedback, peer feedback, and AWE feedback while integrating Sociocultural Theory 

(SCT) and Hattie’s feedback model to improve feedback effectiveness and operability. This study constructs a 

feedback integration framework, introduces a new feedback integration model, and optimizes the division and 

collaboration among different feedback methods. Additionally, the proposed feedback model is specifically 

tailored to the writing needs of vocational college students, refining the implementation strategies of the feedback 

model. 

 

3. CONSTRUCTION OF THE INTEGRATED FEEDBACK MODEL 
 

3.1 Process of the Integrated Feedback Model 

 

This study, based on sociocultural theory (SCT) and Hattie’s feedback model, constructs a multi-level, highly 

interactive integrated feedback model. This model centers on the synergistic effect of teacher, peer, and AWE 

feedback, integrating task-level feedback, process-level feedback, self-regulation-level feedback, and self-level 

feedback to form a comprehensive multi-stage feedback cycle. Additionally, it incorporates Hattie’s Feed Up, 

Feedback, and Feed Forward principles to ensure that feedback not only helps students understand their current 

writing proficiency but also clarifies their writing goals and guides future improvements. This ultimately promotes 

students’ writing ability, cognitive development, and emotional growth. 

 

At the task level, the primary function of feedback is Feed Up, helping students clearly define their writing goals 

and task requirements. The key question at this stage is: “What goal am I trying to achieve?” Teachers provide 

detailed scoring criteria, exemplary essays, and writing templates to ensure that students are well-prepared before 

writing. Peer feedback, through brainstorming and discussions, helps students expand their writing ideas and 

establish an initial writing framework. Additionally, AWE feedback at this stage mainly functions as a 

language-checking tool, allowing students to use platforms such as Grammarly and ETS Criterion to check 

spelling and grammar to ensure basic linguistic accuracy. Teacher feedback in this phase is primarily direct, 

explicitly communicating writing requirements to minimize students’ confusion and deviation from the task. 

 

At the process level, the focus of feedback shifts to evaluating students’ drafts, helping them identify issues and 

optimize text structure. The core questions here are: “How well am I writing? How can I improve my text?” 

Teacher feedback goes beyond language accuracy, emphasizing textual coherence, argumentation quality, and 

writing strategies. To encourage deeper thinking, teachers employ a combination of direct and indirect feedback, 

offering specific revision suggestions when necessary while guiding students to identify problems independently. 

Peer feedback is also crucial at this stage, as peer review allows students to examine their writing from different 

perspectives and strengthen their control over text coherence. Additionally, AWE feedback continues to be useful 

for checking language use and suggesting vocabulary and syntactic improvements, although its role in logical text 
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adjustments is limited. Therefore, process-level feedback primarily relies on teacher and peer engagement to 

enhance writing quality. 

 

At the self-regulation level, feedback transitions to Feed Forward, guiding students to reflect on the feedback 

received, enhance their self-regulation skills, and independently improve future writing. The core question at this 

stage is: “How can I improve? How can I avoid the same mistakes in the future?” Teachers may require students to 

write reflection reports summarizing which feedback they applied, what uncertainties remain, and their next 

improvement strategies. Peers can share their feedback application experiences and discuss different revision 

methods to deepen their understanding of the writing process. AWE feedback can assist by providing additional 

writing optimization suggestions, helping students refine their writing style and expressions. The goal of this phase 

is for students to internalize feedback information and transform it into long-term writing competence rather than 

simply completing a single writing task. 

 

Self-level feedback is not an independent stage but rather an emotional support mechanism throughout the writing 

process. It primarily focuses on students’ writing motivation, emotional experiences, and confidence-building. 

Teachers can use encouraging evaluations and positive feedback to help students reduce writing anxiety and 

develop an interest in writing. For example, at the task level, teachers can emphasize that writing is not merely an 

assessment task but a process of expressing ideas, thereby reducing students’ over-reliance on finding the “correct 

answer.” At the process and self-regulation levels, teachers and peers can provide affirmative feedback, such as 

“Your argument is very original” or “This section is logically clear,” to boost students’ writing confidence. 

Additionally, teachers can encourage students to reflect on their progress in feedback application reports, fostering 

a sense of long-term writing development. 

 

In summary, the integrated feedback model proposed in this study integrates teacher, peer, and AWE feedback 

through multi-level interactions, combining task-level, process-level, and self-regulation-level feedback in a 

progressive cycle. By incorporating Feed Up, Feedback, and Feed Forward, this model forms a complete feedback 

loop that enhances students’ language accuracy, textual coherence, and argumentation quality while developing 

their self-regulation skills. Ultimately, this model enables students to actively apply their acquired knowledge in 

future writing practices and maintain long-term learning motivation. 

 

3.2 Advantages of Integrated Feedback 

 

Compared with single-source feedback, the integrated feedback model has advantages in comprehensiveness, 

interactivity, personalization, and sustainability, making it more adaptable and effective in writing instruction. 

 

First, comprehensiveness is reflected in the multi-dimensional coverage of feedback. Single-source feedback is 

often limited to a particular aspect, whereas integrated feedback integrates the strengths of teacher, peer, and AWE 

feedback, providing comprehensive guidance from language accuracy to logical argumentation, from writing 

strategies to self-regulation skills (Zhang & Hyland, 2022). For instance, AWE feedback offers instant grammar 

correction, teacher feedback focuses on text structure and argumentation quality, and peer feedback fosters critical 

thinking and expression skills, collectively enhancing students’ overall writing ability (Latifi et al., 2021; Zhang & 

Hyland, 2018). 

 

Second, interactivity transforms feedback into a dynamic exchange process, preventing students from passively 

accepting and mechanically revising their work. Peer feedback encourages students to view their writing from a 

reader’s perspective, teacher feedback provides in-depth guidance, and AWE feedback ensures immediate 

correction. This multi-directional interaction enhances students’ understanding and application of feedback, 

reinforcing their writing reflection and revision strategies. 

 

Additionally, personalized feedback meets the needs of students at different proficiency levels. Beginners may rely 

more on direct feedback (such as teacher-provided corrections), while advanced learners can benefit from indirect 

feedback (such as peer discussions and guiding questions) to develop independent thinking skills. Feedback 

methods can also be adjusted based on writing stages—structural suggestions during the drafting phase and 

language precision in the revision phase—to ensure targeted and effective feedback. 

 

Finally, sustainability enables feedback to function as a long-term learning mechanism rather than a one-time 

revision task. Through pre-feedback AWE checks, teacher and peer guidance during feedback, and post-feedback 

reflection and adjustments, students gradually develop self-regulation skills, transitioning from “relying on 
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feedback” to “independent improvement” (Tian & Zhou, 2020). Moreover, integrated feedback enhances students’ 

awareness of feedback utilization, helping them integrate suggestions from different sources for deeper 

understanding and long-term writing improvement. 

 

In conclusion, the integrated feedback model not only integrates multiple advantages to provide systematic support 

but also fosters students’ active thinking and long-term development, making it particularly suitable for learners 

with diverse writing proficiency levels by offering targeted improvement opportunities (Shi, 2021). 

 

3.3 Potential Challenges 

 

Despite its advantages, the integrated feedback model faces several challenges in practical teaching applications. 

Compared to traditional single-source feedback, integrated feedback requires teachers to invest more time and 

effort in designing feedback tasks, guiding peer feedback, and evaluating students’ feedback application. 

Additionally, teachers must train students on how to provide effective peer feedback and monitor the accuracy of 

AWE feedback, which can be particularly challenging in large class settings. 

 

Second, students' acceptance of different feedback types varies. Some students may rely heavily on teacher 

feedback while underestimating the value of peer and AWE feedback, reducing the overall effectiveness of the 

integrated feedback model (Cheng & Zhang, 2022). Additionally, when faced with conflicting feedback 

suggestions, students may struggle to determine which advice is most effective, potentially impacting the 

application of feedback. Therefore, instructional support is needed to help students integrate and apply various 

types of feedback effectively. 

 

Finally, technological dependence is another challenge. AWE feedback relies on natural language processing and 

artificial intelligence, but existing systems still have limitations in semantic understanding, discourse structure 

analysis, and argumentation evaluation (Xu & Baharum, 2024). Over-reliance on AWE feedback may cause 

students to overlook its limitations, affecting their actual writing improvement (Wu, 2020). 

 

3.4 Optimization Strategies 

 

To ensure the effectiveness of the integrated feedback model, this study proposes four optimization strategies 

focused on feedback quality, feedback levels, feedback interactivity, and feedback sustainability. 

 

Enhancing Feedback Quality: Teachers should ensure feedback is targeted and actionable, avoiding overly 

general corrections and instead focusing on key issues affecting writing quality, such as text logic, argument depth, 

and structural coherence. Providing model essays can help students better understand how to improve their 

writing. 

 

Optimizing Feedback Levels: The study adopts a progressive feedback structure (task → process → 

self-regulation) to gradually enhance students’ writing independence. Based on the scaffolding principle, teachers 

provide more guided feedback initially and gradually reduce external support, allowing students to develop 

independent revision strategies. 

 

Improving Feedback Interactivity: Teachers should use guiding questions (e.g., “Does your argument address 

all counterpoints?”) to encourage active thinking rather than passive acceptance. Group discussions and online 

feedback tools (e.g., Google Docs comments) can also enhance collaboration. 

 

Ensuring Feedback Sustainability: Implementing multiple rounds of feedback (draft-revision-final submission) 

ensures long-term impact. Longitudinal tracking of students' progress can further evaluate the model’s 

effectiveness. 

 

By integrating SCT and Hattie’s feedback model, this integrated feedback model offers a structured, multi-layered 

feedback system that enhances writing skills, self-regulation, and independent learning. 

 

4. CONCLUSION 
 

This study, grounded in Sociocultural Theory (SCT) and Hattie’s feedback model, explores the application value 

of the integrated feedback model in English writing instruction. The findings indicate that integrtaed feedback, by 
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integrating teacher, peer, and AWE feedback, can effectively enhance students' writing abilities. Additionally, the 

study analyzes the advantages of integrated feedback, such as personalization, immediacy, and multidimensional 

support, as well as its application strategies in vocational college English writing instruction. However, the 

implementation of the integrated feedback model still faces challenges, including increased teacher workload, 

student acceptance, and reliance on technology. These challenges require optimization through well-designed 

instructional strategies and technical support. 

 

4.1 Potential Contributions of the Model 

 

The integrated feedback model proposed in this study offers significant contributions at both theoretical and 

practical levels. From a theoretical perspective, the model builds upon Sociocultural Theory (SCT) and Hattie’s 

feedback model to construct a multi-level, highly interactive feedback system, providing a new perspective for 

research on feedback in writing instruction. It not only emphasizes the integration of teacher, peer, and AWE 

feedback but also employs a progressive structure consisting of Task-Level, Process-Level, and Self-Regulation 

Level feedback, ensuring the continuity and deepening of feedback effects, particularly in the development of 

self-regulation skills. Furthermore, the multi-stage feedback mechanism aligns with the concept of dynamic 

writing development, offering a highly operational framework for feedback research. 

 

From a practical perspective, the model has broad applicability, especially in college English writing courses, 

academic writing training, and online writing platforms. In college English writing courses, teachers can use this 

model as a guiding framework, integrating it with classroom activities such as group discussions and peer review 

to make feedback more systematic and actionable. In academic writing training, this model helps students improve 

their argumentative skills, ensuring greater logical coherence and evidence-based reasoning in research papers and 

reports. Additionally, the model is well-suited for online writing platforms, including AI-assisted writing tools and 

MOOC courses. By integrating automated AWE feedback with interpersonal interactive feedback, the model 

enhances the personalization and accuracy of feedback in large-scale online courses, ultimately improving 

learners’ writing proficiency. 

 

Overall, the integrated feedback model not only addresses the limitations of existing feedback models in terms of 

interactivity and self-regulation development but also significantly enhances students’ writing quality and 

independent learning abilities. 

 

4.2 Future Research Directions 

 

In future teaching practices, the integrated feedback model can be further integrated with Learning Analytics to 

analyze students' feedback utilization patterns through big data, exploring data-driven feedback optimization 

strategies to improve adaptability and personalization. For instance, automated data mining techniques can be 

employed to identify the types of feedback that students find most accessible and applicable, thereby refining 

feedback design. 

 

Moreover, improving students' feedback uptake remains an essential area for further research. Future studies can 

design various feedback application tasks and employ experimental research methods to assess their impact on 

students' writing skills. Additionally, the development of the integrated feedback model can leverage Artificial 

Intelligence (AI) and Adaptive Learning technologies to create more intelligent and personalized writing feedback 

systems that cater to students at different proficiency levels. 

 

In summary, while the integrated feedback model holds great potential for English writing instruction, further 

advancements in theoretical refinement, practical optimization, and technological integration are necessary. 

Continued research and innovation will ensure that this model adapts to diverse teaching environments, fostering 

its ongoing development and application in English writing education. 
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