ISSN 2277-842X
DOI: 10.53469/jsshl.2024.07(01).20

2024' Journal of Social Science Humanities and Literature, Vol.7, Issue 1, (Feb)

The Development and Reform of Bilingual
Education in China

Zhi Sun

Faculty of Arts and Social Sciences, The University of Sydney, Sydney, NSW 2006, AUSTRALIA
zsun8635@alumni.sydney.edu.au

Abstract: Over the past 20 years, English education in China has undergone pronounced changes, with Chinese-English
bilingual education garnering considerable attention. China's accession to the WTO in 2001 and hosting of the 2008
Beijing Olympics have catalysed interest in bilingual programmes, seen by many as addressing the longstanding lack of
effectiveness of English teaching. Bilingual education is expanding swiftly, especially in metropolitan areas, utilising
English and Mandarin as languages of instruction across curricula. However, due to China's singular context, imported
models of bilingual education cannot be directly implemented. Maintenance and transitional models predominate currently,
but elite bilingual immersion is increasingly common. Major issues include suitability of materials, teacher capabilities and
Chinese cultural attitudes. Though parents and educators are largely supportive, some argue priority should remain with
Chinese language and culture. Tailoring bilingual education to China's socioeconomic environment can yield a uniquely
Chinese model benefitting learners’ language skills, knowledge and global integration. Further research could elucidate
programme effectiveness regarding student outcomes.
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1. INTRODUCTION

In the past 20 years, English education in China has changed more accepted by educators and other stakeholders
who are momentous to the country’s international trade expansion and the advancement of individuals in society.
The usage of Chinese and English as teaching language (Chinese-English bilingual education) has been attracting
myriad focuses from researchers and educators, as it is regarded as the 'solution' to the long-standing dilemma of
'spending much time with little effect’ in bilingual education (Wang & Wang, 2003). In order to boom its economy
and meet the challenges of globalisation, China needs human resources with specific knowledge and strong foreign
language competence and international talents. Bilingual education, particularly in metropolitan cities like
Shanghai, Guangzhou and Special Economic Zones like Xiamen and Shenzhen, is apace developing, with foreign
languages (mostly English) and Putonghua (Mandarin) utilised as the languages of instruction in curricula of
schools. From kindergarten to higher education institutions, bilingual education has not only become the quotidian
topic of educators, but ordinary citizens also talk about it. Catalytic factors, such as China'’s affiliating to the World
Trade Organisation (2001) and its triumphantly hosting of the Beijing Olympic Games (2008), have played a
requisite role in enhancing and stimulating Chinese—-English bilingual education that seems to reshape the
country's overall education system. This wide-ranging Chinese-English bilingual education is an entirely
prevailing phenomenon, and more and more researchers and educators are getting involved in research of bilingual
education with Chinese characteristics (Qiang & Zhao, 2001; Feng, 2003).

1.1 Background to Bilingual Education in China

Globalisation is predominantly a process of economy and localisation, and its impact has been extensively studied
from political and socio-economic perspectives. Globalisation means a reappraisal of some primary human
attitudes toward the language (Xiong & Feng, 2018). English is defined as the world's common language; the
number of people who speak English has exceeded that of native speakers (Jenkins, 2006). The blurring of the line
between learner and user has changed our sense of ownership of language. Meanwhile, this profound change also
blurs the line between language students and any target language community (Hongchen, 2009).

Since the People's Republic of China was founded in 1949, the China's Ministry of Education (2001) has issued
twelve pieces of advice on Chinese teaching. Bilingual education in colleges and institutions is an indispensable
mean for higher education to meet requires of economic integration and technological revolution, training
high-quality and versatile talents in the new century, all this has helped to promote the total quality of China's
tertiary education (Ministry of Education,2007). Bilingual education programs can support learners improve their
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language levels, interpersonal skills, awareness of international cooperation and cultural diversity, which can
ultimately help them adapt and integrate into the global marketplace (Feng, 2009). It is spaciously believed that
higher English proficiency assists development of technology and modernisation while at the same time improving
China's competitiveness on the international stage, compared with traditional English teaching, Chinese-English
bilingual education is not yet fully developed (Qiang & Zhao, 2000; Zhang, 2003; Huang, 2005).

1.2 Definition of Key Terms

(1) The Canadian immersion mode: In Canada, children come from English-Speaking families learning other
subjects in French, which is a non-mainstream language in Canada (Lam, 2007).

(2) The European school mode: the goal of the European school is to retain the student's first language and
develop the student's multilingual competence. Each student is taught at least 2 European language topics. Schools
require students to acquire a third language and also encourage them to acquire a fourth language (Baetens
Beardsmore, 1993).

(3) California two-way bilingual immersion mode: this type aims to "provide proficient bilingualism and
multiculturalism for all participants" (Dolson & Lindholm, 1995 P.70). All students come from (a dominant or a
non-dominant language) group, expected to learn topics and language lessons in their native and second languages.

1.3 Key lIssues on Bilingual Education in China

What are the advantages and disadvantages of current bilingual education in China?
What are the existing dilemmas in the development of Chinese bilingual education?
How to reform bilingual education in China to solve the existing issues?

2. LITERATURE REVIEW

2.1 History of Bilingual Education in China

On the China mainland (Population: Approximately 1.405 billion 2019; Area: 9.6 million square kilometres), the
Han is the majority of China's population who speak diverse Chinese dialects. There are two chief types: Southern
and Northern dialects, Southern dialects are divided into six subgroups, and Northern dialects are divided into
seven subgroups (Huang, 1987). These dialects differ significantly from Mandarin in terms of pronunciation and
vocabulary. Chinese dialects (especially Southern dialects) distinctively differ in their syntactic, vocabulary and
pronunciation (Feng, 2007). The Chinese have written the same language for about 3,500 years (Lam &
Hornberger, 2008). Besides, more than 80 to 120 languages are spoken among the fifty-five officially recognised
non-Han ethnic groups that make up 8.4 per cent of the mainland's population. Their language belongs to
Indo-European, Austroasiatic, Altaic, Sino-Tibetan and Austronesian languages families (Zhou, 2003). The Hui
and Manchu (two ethnic minorities) have largely integrated into Chinese culture (Lam & Hornberger, 2008)

After 1949, China has implemented 3 language policies: the nationalisation of Mandarin, the spread of foreign
languages and the development of minority languages aiming to strengthen and unify the unity of the country (Lam
& Hornberger, 2008). China's initial idea was to ally with the Soviet Union, so the first foreign language was
Russian. However, as the international situation changed, relations between the two countries did not develop in
the way they expected, so the Chinese government decided to replace Russian with English as the first foreign
language in the 1950s (Feng, 2007). In 1971, China took the place of Taiwan becoming a member of the United
Nations. In 1972, the American President Richard Nixon visited China as President of the United States for further
exchanges between China and the west. In 1978, Chinese universities began to resume enrollment, and all work
regarding the three languages policies were resumed (Lam & Hornberger, 2008). After 1978, China began to carry
out the policy of four modernisations (modernisation of National Defence, Industry, Agriculture, Science and
Technology). Meanwhile, working on all three language policies had been continuing (Lam & Hornberger, 2008)

In the late 1980s, China implemented free-market reforms and encouraged foreign investment, to begin with,

foreign investment initially concentrated in the Pearl River Delta and slowly spread to other parts of China (Pang,
2002). China's economy was growing faster than ever, and it naturally entered ‘the world factory' of the 21st
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century (Kalish, 2003). Commercial success is not only forcing Chinese to rethink China's global role as an
economic power, military power and contemporary cultural centre but also they need to consider the growth of the
bilingual education to make a balance between economy and education (Wang, 2007; Ward, 2007; Liu & Lo
Bianco, 2007). In 1982, the constitution of China officially confirmed the spread of Mandarin. In 1986, the central
government confirmed the list of simplified Chinese characters which was first published in 1964. In 1982, the
constitution reaffirmed the freedom of each ethnic group to develop and utilise their scripts and languages
(National People's Congress, 1999). Between 1977 and 1990, the policy direction for the development of
curriculum in college English teaching had also received strong support from English teaching experts in China
and overseas countries (Lam & Hornberger, 2008).

In 2001, China entered the World Trade Organisation. In 2008, China successfully held the Beijing Olympic
Games. The effect of this international orientation on language education is twofold: More and more foreigners are
beginning to learn Chinese for interests; The Chinese want to improve their English proficiency (Lam &
Hornberger, 2008). In the western mainstream media, learners learn Chinese for different purposes, some for
business communication, some for social communication. Now Chinese is one of the most popular in the world,
nearly 3 million people around the world are studying Chinese as a foreign language, and the number of learners is
increasing (Collins, 2006). China's 'hard' power will be matched by China's 'soft' power expansion, and China's
influence will be valued so that its prevalence of culture and linguistics in the world will become perceptible as its
informal and institutional influence grows (Lo Bianco, 2009).

After China entered into the world trade organisation (WTOQ), it accelerated a long-term trend to expand and foster
English learning. This has resulted in a gargantuan investment in English, and the issues and shared experiences of
the majority and minority in bilingual education have led to an essential joint discussion (Lo Bianco & Lo Bianco,
2008). There are many causes for the growth of China's bilingual education, the most significant of which is the
growing dissatisfaction of learners with the effectiveness of China's traditional English teaching. Educators have
researched and debated several measures to address issues, including supporting the growth of bilingual
immersion schools and utilising English as the teaching language in universities of China. China's law stipulates
that standard Chinese is the legal teaching instruction, and the education with English as the teaching instruction is
called bilingual education to emphasise the simultaneous use of Mandarin, thus gaining recognition from all levels
of government (Gao & Ren, 2019). In 2001, the Ministry of Education of China had published an official directive
that 10 per cent of the courses at Chinese universities could be taught in English. While the directive is only aimed
at universities in China, it is broadly regarded as a policy aimed at supporting Chinese-English bilingual or
immersion education in Chinese secondary schools and elementary schools (Yu & Hornberger, 2008).

Consequently, these initiatives aim to integrate English teaching into specific subjects known as bilingual
education developed promptly in China, where bilingual education has become a common theme in the diurnal life
of ordinary people and educators (Feng, 2005). Due to different cultures and policies, bilingual education with
Chinese characteristics is distinctive from that of other countries, and some unique terms may be needed to
describe this uniqueness and dissimilarity (Feng, 2005). This new model of education is regarded as a legitimate
and ultimately beneficial educational practice and is suitable for the sociopolitical environment in which China
participates in world affairs and the global economy (Tong & Shi, 2012). As of August 31, 2018, there were 1,309
international schools in China, the average number of students in each school is 392, and the total number of
students is 513,000. Such international schools can exclusively be founded in metropolitan cities with increasing
international populations, such as Hong Kong, Shanghai and Beijing, where learners would have ample
opportunities to learn multiple languages because they would have real opportunities to use languages (Feng,
2007).

2.2 Previous Research into Bilingual Education in China

According to historical records, Peking University was called the Beijing Jingshi Tongwen Guan, making it the
first university in China to offer foreign languages course. The earliest bilingual education in China began in the
early 20th century, and bilingual education was introduced to China by American missionaries to promote the
exchange of eastern and western cultures. (Gil & Adamson, 2011). As a result, bilingual education started to
burgeon gradually in China. The earliest renowned bilingual schools included school Yali middle school, which
was the first school to provide bilingual education in 1910; St. John's University and its affiliated secondary and
elementary schools in Shanghai were almost utterly taught in English, and the Chinese language arts course was
taught in Chinese (Yu & Hornberger, 2008). After the 1970s, the Chinese government had begun to implement and
reform opening-up policy to participate in international trade, English became the common language in many
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official occasions (Tong & Shi, 2012). As a result, in China's coastal areas, the status of foreign language (English)
has been improved as never before (Yang 2005; Yu & Hornberger 2008).

In 2001, the Chinese Ministry of Education proposed to carry out bilingual education in Chinese universities to
foster the country's rapid economic development, official documents of the Ministry of Education stipulated that
five to ten per cent of courses in such subjects as biology, statistics and technology can be taught in English or
other foreign languages (Du 2002; Chen 2008; Han 2008). Bilingual education has been vigorously promoted. In
vital cities such as Guangzhou, Beijing, Shanghai, abundant universities offer bilingual courses related to foreign
languages, accounting, geography, biology, engineering and law (Pan, 2007). Brisk (2005) defined bilingual
education: two languages are usually utilised in the teaching process. The core objectives of bilingual education
are to stimulate cultural diversity, to make bilingual development sustainable, and to maintain a variety of
bilingual modes (Cummins, 2000). In Canada and the USA, bilingual education has been actively discussed
among students of diverse languages, and several bilingual researchers are working on a wide range of bilingual
programs such as (one-way or two-way) dual language, (foreign or second) language immersion, maintenance
bilingual education and transitional bilingual (Baker & Wright, 2017; Genesee 1999). Some literature has
indicated that bilingual teaching has a noticeable impact on the English reading, writing ability and academic
performance of children of language minorities (Thomas & Collier 2002; Slavin & Cheung2005; Rolstad,
Mahoney & Glass 2005; Tong, 2008 and August, Shanahan & Escamilla, 2009). However, these empirical and
research analyses are mostly carried out in the primary school background, and English is the dominant language
after class, which is intrinsically different from the actual situation in China. Bilingual education is well known in
North America and Western Europe, bilingual studies in China need more attention from researchers, scholars,
educators and bilingual teachers (Baker & Wright, 2017).

Hu (2008) summarises four paramount modes of China's bilingual education:

Mode A: The characteristic of this teaching mode is that the teachers basically teach in Chinese, and the usage of
English in the classroom is limited, which is generally only used for classroom management. Sometimes, teachers
also translate concepts and formulas and selected definitions in English (Huang, 2005; Pi, 2004; Zhang, 2003).

Mode B: In this model, Chinese is still dominant in teaching, but compared with Mode A, teachers utilise English
more often to provide explanations and explanations regarding illustrations, descriptions and additional
supplementary explanations in teaching (Wang, 2003; Feng, 2003; Song & Yan, 2004)

Mode C: English is the instruction of teaching, while Chinese is used to explain some complicated content (Zheng,
Tian & Li, 2006).

Mode D: In this model, teachers utilise English to teach all subjects. This mode of teaching is prevalent in
international schools (Qiang & Zhao, 2000; Wang, 2003; Song & Yan, 2004; Chi & Zhao, 2004; Zheng, 2006).

Due to the limited resources of utilising English as the teaching instruction, the language usage patterns of most
bilingual teaching programs can be classified as Mode (A&B) categories. The Mode (C&D) categories can be
found only in the bilingual programs provided by a few elite, resource-rich schools in socio-economic and
metropolitan areas in China.

There are many dissimilarities between bilingual education in China and international bilingual education in terms
of project objectives, classroom language use, target population and international environment because these
discrepancies determine that many overseas bilingual programs cannot be directly introduced into China.

Numerous Chinese researchers assume that Mode A and Mode B belong to maintenance bilingual education (Zhao,
2002; Yang, 2003; Yang, 2004).

Mode C (and sometimes Mode B) is considered to be transitional bilingual education (Zhu, 2003; Feng, 2003;
Yang, 2004; Zheng, 2006).

Mode D (and sometimes Mode C) is regarded as immersion bilingual education (Zhang, 2002; Yang & Dai, 2005;
Zheng,2006).

Unlike maintenance bilingual education in other parts of the world, maintenance bilingual education in China is
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aimed at students of majority languages. This kind of education has nothing to do with the maintenance of minority
languages. Its primary purpose is to maintain the diversity of culture and linguistics and to espouse the spread of
international language (Hu, 2008).

Simultaneously, transitional bilingual education is quite different in China and other countries. The transition from
minority language students to mainstream language students has a tendency of assimilation, the goal of China's
education transformation program is to move the vast majority of students from mainstream Chinese education to
elite education that utilising English more as the language of instruction (Feng, 2005). China's transitional
bilingual programs are different from the most representative transitional bilingual programs in the USA, which
aims to integrate students from linguistic minorities into mainstream English education (Hu, 2008). Unlike other
multicultural countries, the problem of bilingual education in China is not a cultural identity but with language
(Wang, 2003). It is well known that the concepts, terms, beliefs and theories of bilingual education originated in
Canada and the USA. However, Chinese unique economic environment, social culture, heritage language and
politics have reshaped the newly Chinese-style bilingual education, the theory of ‘imported' bilingual education
after being localised, will suit the current condition in China (Tong & Shi, 2012).

There are various provinces in China with distinctive levels of economic development, so there are copious
differences in the educational planning, implementation, policy support, financial support and policy orientation of
bilingual education in China (Tong & Shi, 2012). In special administrative regions like Hong Kong, bilingual
education can be traced back to the colonial period. The highly developed economy and continuously increasing
international population make bilingual education more feasible and effective in Hong Kong (Wang & Kirkpatrick,
2013). The enhance of students’ English level can demonstrate the feasibility of bilingual education in China. In
China's first-tier cities, bilingual education is an elite education regarding to family income and generally has a
high social hierarchy (Tong & Shi, 2012). However, students who receive bilingual education always strive to
promote their language competence and enrich their knowledge of subjects aiming to become the Zhuan Ye Wai
Yu Fu He Xing Ren Cai (A comprehensive talent with professional knowledge and English competence) (Feng,
2007). In the west and less developed areas where China's ethnic minorities are concentrated, English is an
unfamiliar language for ethnic minorities, and learners are supposed to master their first language completely
before they can be proficient in English; therefore, bilingual education is not tremendously prevalent (Dai &
Dong1997; Zhou, 2000; Yang, 2005).

3. ISSUES AND DEBATES
3.1 Teaching Materials & Textbooks

Bilingual education in China is facing colossal challenges and constraints due to the diversity of Chinese history,
economy, social culture, politics, policy and educational background. Public primary and secondary schools in
China's current education system have a hard time finding bilingual materials that are suitable for all students
(Chang, 2006; Chen, 2008). Textbooks are required to use authentic English materials, but their prices are often
not cheap, and it will be challenging to popularise them (Chen & Guo, 2005). The use of non-standard
pronunciation and accented pronunciation can be assumed to be an extra obstacle for learners to acquire language
(Pan, 2007; Jin & Zhuang, 2002). Students' lack of familiarity with the terms and concepts of the course may cause
misunderstandings and affect the quality of the course (Wang, Zai &Cheng 2007; Ding & Zhang 2003). Some
scholars point out that the chief translators must be proficient in two languages when translating teaching materials
in a foreign language version because many contents cannot be translated literally since the culture is dissimilar,
secondly, it takes time to translate. A lot of updated information may be missed (Han,2008). Some English
teachers write their teaching materials, which may be easier for local students to comprehend, but these textbooks
lack creativity, academics, normalisation, and other unexpected factors (Hu, 2007).

As far as | can see, for Chinese public primary schools, high schools and secondary schools and, English teaching
is a traditional teaching method, and virtually all English textbooks are from the People's Education Press. In pure
international schools, the curriculum system is designed concerning international courses such as A-level, 1B
(International Baccalaureate) and other international courses. Therefore, teaching materials are directly introduced
into original foreign textbooks, which requires students' English level is well. For bilingual programs in bilingual
schools and public schools, the textbooks utilised by English teachers are generally revised and created based on
local English textbooks, and the effectiveness of English textbooks is relying on the practical teaching experience
of English teachers and the feedback of students in the class.
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3.2 Bilingual Teachers

Teachers' language capability in dual languages and their expertise is a prerequisite for furthering knowledge
transfer (Hu, 2008). One effective way to solve the talent shortage is to recruit highly educated native Chinese
speakers from English-Speaking countries (Jiazhen, 2007). These teachers possibly have not too much experience
in teaching, but their academic English is eminently admirable (Cummins, 2000). Schools should provide teacher
training in subject areas to learn language teaching approaches and provide theoretical training opportunities, and
teachers can live abroad for one or two years in order to increase their exposure to English (Hu, 2007). Some
supplementary English courses should be offered in normal colleges and universities across the country for
teachers who want to become bilingual teachers to help learners acquire subject knowledge and enhance their
English competence (Lu, 2001). From the long-term perspective of sustainable development, teacher training
institutions should establish specialised bilingual departments and bilingual programs, and regularly invite foreign
experts to teach bilingual students (Han, 2008; Ding & Zhang, 2003).

I assume that these strategies take much time and also should be supported by economic policy. China needs
professional bilingual teachers who play a substantial role in bilingual education.

3.3 Bilingual Learners

Bilingual education can aid students to cultivate their English capability (Gui, 2004). According to the
international journal, ignoring students' motivation for language learning and overemphasising standardised test
scores can lead to a mismatch between learners' English learning and competence over the years (Yu & Hornberger,
2008). In terms of the social environment, the mainstream language in China is Chinese, and the usage of English
is limited to certain places such as bilingual schools, higher education institutions, international business
organisations and so on, learners do not have adequate chances to contact and utilise English (Tong & Shi, 2012).
According to the college English teaching objectives of the Ministry of Education of China, college non-English
majors and English majors have divergent vocabularies. For most non-English majors, advanced English students
should master a vocabulary of seven thousand six hundred and seventy-five words and one thousand eight hundred
and seventy phrases; The corresponding vocabulary of intermediate English level is 6395 words and twelve
hundred phrases; The vocabulary corresponding to the elementary English level is 4795 words and seven hundred
phrases (Ministry of Education).

In order to assess and verify students' English levels, non-English majors will participate in the College English
Test (henceforth CET) band 4 & 6. The higher education department of China organises the test in order to manage
better the examination. The examination committee established under three test centres, respectively located in
Beijing's Tsinghua University, Shanghai Jiaotong University and Wuhan University in charge of the college
English test, and the test has been going on for 26 years, during this time, examination committee to revise the
rectification many times. For students majoring in English, they have to take the exam TEM-4 & TEM-8 (Test for
English Majors), which is much more arduous than CET 6 (Jin & Jin, 2011; Xiao, 2014). Some researchers
analysed the data of CET 4/6 scores and their comprehensive English capability and found that only when the
students' English score of CET-4 reached 80 per cent or CET-6 reached 60 per cent, they had the corresponding
English level and could better benefit from bilingual teaching (Han & Yu, 2007).

In my opinion, excellent English proficiency can support them to obtain better career advancement and better
individual bilingual communication skills, all of which avail from bilingual education and maintain them
charmingly integrate into the global market.

3.4 Special emotions toward Chinese

Chinese people have a unique complex of emotions towards the Chinese language. To some extent, bilingual
education affects educational policies and the Chinese language (Feng, 2007). Some scholars mention that English
is not the country's leading source of economic growth, and they counter that the earlier you learn English, the
better (Chen, 2003; Li, 2005). Similarly, Dor (2004) claims that there is no clear link between national
development and English proficiency. Bilingual education in China is a double-edged sword. Firstly, it can
promote international communication; Secondly, it also threatens the growth of the first language and indigenous
culture, hindering the growth of students' critical thinking skills(Xu,2004; Liu,2004). Although bilingual
education has many potential advantages, foreign languages should not be developed at the expense of traditional
languages (Hu, 2008). Nationalism has always given primacy to pride, unity, motivation and belonging, but
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educators should be wary of vicious nationalism, which offers a static, mutually exclusive identity and provides
cultural diversity in places of conflict (Feng, 2009).

Nowadays, many students spend much time learning English, and their Chinese Cognition and Academic
Language Proficiency (henceforth CALP) are not good enough, which has aroused the concern of many Chinese
researchers (Hu, 2008). Hu (2008) expressed deep concern about students' poor Cognitive and Academic
Language Performance in Chinese proficiency (CALP) because students spend much time in acquiring English.
He further warns against the explanation of the empirical results of a limited number of project assessments, which
are methodological flawed, and criticises a pervasive and distorted "rosy picture™ of academic discourse and
bilingual education in English and Chinese. Some teachers assume that English is a course wasting educational
resources, which can be better applied to other subjects, especially the teaching of Chinese modern classical
language. They assert that not every Chinese is supposed to understand English, so not everyone needs to learn
Englis; Some teachers claim that English is a beneficial course, which can help students broaden their horizons and
enrich their knowledge, excellent English skills can also advance learners' ascendancy (Orton, 2009).

China has a history of more than 5,000 years. The language and culture permeate each other, and the Chinese
people are inseparably connected with the Chinese language. It is also the duty of the Chinese to protect the
national heritage language. The role of bilingual education in China is to protect the heritage language while
spreading and developing students' foreign language skills.

3.5 Teaching Implications

Based on some case studies | have read about bilingual education in China, I want to write something about my
views on teaching implications of bilingual education in the Chinese context. Generally speaking, bilingual
education refers to teachers who use two languages in teaching processes. Its essence is to try to help learners to
enhance their English ability and acquire subject knowledge. This kind of teaching method is more meaningful
than monolingual teaching. It insists on using students' target language in teaching activities, provides more
language input information to students, makes students contact the target language unconsciously, and thus
generates interest in language learning (Feng, 2007). Learning interest is the best catalyst. Bilingual teaching
varies from country to country and from region to region. In Canada, bilingual education generally refers to the
teaching model in which French is taught in schools in English-Speaking areas. In the USA, bilingual education
generally refers to the subject of education conducted in Spanish. With the development of bilingual education,
there are creating many other modes of bilingual education in the United States. One of the objectives of bilingual
education is to enable many new immigrants to gain a new identity better, to experience cultural diversity and
integration better. In Europe, bilingual education is more complex, involving mostly English and aimed at
strengthening communication between countries, boosting economic growth and creating synergy. In China and
some other countries and regions in Asia, bilingual education especially refers to the education system in which
English is the teaching language of subjects (Hornberger, 2008).

Due to different historical reasons, bilingual education has developed in different countries, and China's bilingual
education has its characteristics. Educators can firstly refer to other countries' bilingual education development
when formulating education policies (Feng, 2007).

1) Canada. Bilingual education in Quebec (Canada) using an immersive model began in 1965. In the early 20th
century, a massive influx of European immigrants led to demographic changes, with the French nation becoming a
smaller and smaller part of the population. Later, in order to protect their language, the Quebec people insisted on
using French as their first language, hoping that the children of French-speaking families could get French
education. Bilingual education in Quebec came into being and developed in this historical background in order to
protect the existing language and national culture and strengthen national unity. Then the Canadian government
made English and French as official languages, with equal legal status. In this mode, teachers not only teach
language culture classes in the second language but also professional courses in the second language, making the
second language not only a tool for language learning but also a content of language learning to the maximum
extent to preserve the culture of minority languages.

2) The United States. Bilingual education in the USA is also thriving. The USA is a multilingual country. Because
there are so many immigrants in the USA, although English is the main language, most immigrants still speak their
mother tongue. From the late 18th century to the mid-19th century, politicians and educational policymakers
insisted that all Americans should be encouraged to speak English, and certainly not prevented from preserving
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and using their language. America's first education act, enacted in 1978, obliges public schools to help the children
of immigrants succeed academically, and new immigrants who are not familiar with English to adapt to the new
environment. As a result of the act, the public education system has been challenged to create and implement a
series of special programs to help immigrants and students adapt to American schools and education.

3) Singapore. Singapore seceded from the Malaysian union in 1965. Education policy was reformed from the
1960s to the 1990s, with the government proposing to become a bilingual nation for all. From grade 5 onwards,
students are required to master English and one native language (Chinese, Malay or Tamil). A large number of
language classes and its pivotal role in the college entrance examination results in all highlight the importance of
bilingual education in Singapore. The fundamental purpose of bilingual education in Singapore is to enhance the
quality of talents, and improve national strength and integrate into the globalisation of economy and culture.
Singapore used to be a British colony, and English has been the official and school language for a long time. Such
social and historical background and the high English level of many students' parents make up for the deficiency of
students' learning in a second language environment to some extent.

The development of bilingual education cannot be separated from the support of national policies. Only when the
national education system supports bilingual education that bilingual education can continue to develop. The
choice of national language policy requires language policymakers, educators, family members and learners to
make it together (Lam, 2007). Compared with other countries where bilingual education is well developed, the
bilingual education of China starts relatively late, and China is a populous country, bilingual teachers in the present
stage, need a lot of foreign English teachers and native English teachers' cooperative teaching is a more effective
bilingual teaching model. In the Chinese education department may set up professional compiling bilingual
education institutions, invited foreign experts to guide. The construction of a bilingual environment is also a
concern. The school can organise some activities about learning English more, improve the interest of learning
English. The school should provide the students with the environment to learn and use English as much as possible.
For example, the school should set up an English corner, where students can choose to change the topic of oral
English every week, and a teacher can participate in the students' free discussion flexibly every week. A survey on
parents' attitudes toward bilingual education in China shows that parents largely support the development of
bilingual education, many Chinese parents believe their children can benefit from bilingual education. Many of
them hope their children can improve their foreign language competence through bilingual education (Wei, 2011).

As an English teacher, I assume that the development of bilingual education for students is significant, generally
speaking, | think the bilingual teaching can provide students opportunities to learn and contact some attractive
humanities social sciences subjects like English. People have different identities in different languages (Paltridge,
2012). Each language has its own culture, which is closely linked with the identification of identity. Bilingual
learners can better adapt to the multicultural environment. Learners learn languages for different purposes, broadly
speaking, the students can learn English to understand the different culture, help them expand horizons, enrich
knowledge, learn to read some English literature and English journals. As for my teaching, | want to combine
culture and language. | want students to acquire new knowledge and see different and colourful world through
English learning.

4. CONCLUSION

In the 21st century, the global economy is developing rapidly. With the rapid development of the Internet,
transportation, international trade and international education, there are more and more connections between
countries. Today, English becomes a universal language around the world, and more and more people are learning
and communicating in English. In the past 20 years, English education in China has been improving and
developing. In recent years, Chinese-English bilingual education has become more and more common in coastal
areas in China. The developed economy of the coastal areas and the growing international population continue to
provide new energy for bilingual education. Many parents in China are also very supportive of bilingual education,
especially the immersion bilingual education. They think that the immersion bilingual education can help children
better to master a language, children in a bilingual immersion school can learn more different discipline knowledge
such as history, geography and mathematics by learning a foreign language. The children acquire new subject
knowledge while improving their English.

China's social and educational development needs international talents with a global perspective. They should be

not only proficient in the language of their cultural heritage, but also be able to master a second language by
bilingual education. Bilingual education helps learners to achieve career success in the future. Through bilingual
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education, learners master a new language, which helps them to engage in scientific research in the future. They
can acquire new scientific knowledge through the language they learn. There are many foreign companies and
Sino-foreign joint ventures in China, and bilingual learners can adapt to the bilingual office environment. Bilingual
education can help learners better integrate into the global market, where the language is no longer an obstacle. To
a large extent, language also facilitates communication between cultures.

China's bilingual education has its advantages and characteristics. Many bilingual programs in China are combined
with foreign education and local education. These bilingual programs can be better applied to the development of
the bilingual ability of local students. Meanwhile, there are some issues and difficulties in bilingual education in
China, such as language policy, education system, bilingual teaching materials, students, teachers and bilingual
teaching environment. As for the academic research, the current research about Chinese bilingual education is not
comprehensive enough, such as the relationship between Chinese bilingual education and children's age, the best
time to start bilingual education for children's growth, and the impact of bilingual education on children's bilingual
reading ability. Does Chinese-English bilingual education have more effect on children's vocabulary cognition?
Are there significant differences in vocabulary cognition between bilingual and monolingual children? These
problems need to be further studied and discussed in future research about bilingual education in Chinese and
English.

Bilingual education in Europe, Canada and the USA started early and developed well. Therefore, Chinese
educators can first refer to the causes, process and influence of bilingual education on learners in these countries
when studying issues of bilingual education in China. The reform of bilingual education can effectively solve the
existing issues of bilingual education. China's Ministry of Education can set up a bilingual education department,
regularly invite foreign experts for training, carry out academic seminars, actively conduct academic exchanges
with foreign schools, and extensively collect the ideas of Chinese bilingual education teachers, researchers and
scholars to carry out bilingual education reform.
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